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ABSTRACT

This study dealt on the influence of social interaction on students
learning. The main goal of the study was to determine the significant
influence of social interaction on students learning. The study was
conducted at Balagunan Elementary School and Tulalian Elementary
School in the municipality of Sto. Tomas Davao Del Norte involving
110 Grade VI pupils, as respondents of the study. Mean, Pearson (r)
and Multiple Regression Analysis were the statistical tools used for
the data treatment. Results showed a high level of social interaction
in terms of teacher- student partnership, student-student partnership,
family involvement, teacher- school community partnership and
school community- community at large. The study also showed a high
level of students learning in terms of physical health and well-being,
connectedness, social-emotional development, school experience and
use of after school time. Furthermore, there was a significant
relationship between social interactions on the students learning.
Therefore, all the domains in the social interaction as independent
variable influenced the dependent variable students

learning.

Keywords: Elementary Education — Generalist, social interaction,
student learning, Davao del Norte, Philippines.
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INTRODUCTION

Learning is a process that leads to progress, knowledge, and
increased performance and learning opportunities. The transformed
learner may take place at the level of consciousness, attitude, or
behavior. As a consequence of learning, learners come to see ideas,
emotions, and the world differently. It is not a teacher but something
students do by themselves. It is the direct result of how students view
and respond to their experiences. Students require practical learning
experiences, analytical skills/thinking processes, motor skills, and
attitudes/values necessary for professional and personal success.
Students must also provide them the opportunity to grow their
relational and social abilities (Ambrose et al., 2010).

Likewise, study revealed that 20% (1,842) of students in
Wilkes School failed more than one class, and 1,210 of them were
not considered engaged in social interaction. 538 (20%) of these
1,842 students were in high school, and 734 (35%) were in middle
school, with 173 of the high school and 664 of the intermediate
learners omitted. Elementary students who were not given pass/fail
grades or did not demonstrate academic progress comprise 570
(15%), and 373 of its students were not engaged socially. The
percentage of elementary students is most likely to be poor because
parental engagement with the youngest students is highest. Not being
active means not being involved in specific schoolwork and not being
present in the class or interested in it. It highlighted the productivity
of students who realized that not doing or not working at all
necessary work would lead to repeating a class or education level.
Students whose lack of interaction with their parents and others,
including some possibility of dropping out, are deemed at risk of
failing classes. Therefore, a lack of student participation in Wilkes
Country, North Carolina, and all over the country, along with
everything else, is a significant source of stress for teachers.
However, students' commitment to learning was thought to improve
due to the outreach of principals, teachers, parents, and other school
staff (Wilkes, 2020).
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In the Philippines, a researcher discovered that very much
created social interaction abilities are significant in improving
positive confidence, building connections, and at last for
acknowledgment into society. It likewise stresses that learners' social
and emotional training might be tended to through different ways
such as homeroom guidance, extracurricular exercises, a controlled
school environment, and inclusion in community administration (Social
Interaction Skills, 2012). Comprehensively speaking, social abilities
portray how students explore social and learning settings and can
be conceptualized as including interpersonal skills and mastering
related abilities (McClelland & Tominey, 2009).

In Sto. Tomas, particularly Balagunan Elementary School, and
Tullian Elementary School, the researchers will gather information
about the influence of social interaction on student's learning. The
collected data will allow analyzing the question of the problem. We
will test the assumption that social interaction is essential for the
development of students learning abilities.

The researchers have not come across a study that dealt with
the influence of social interaction on student's learning in the local
setting. It is in this context that the researchers are interested in
determining this study.

The study aimed to determine the influence of social
interaction on students learning in Balagunan and Tulalian in the
municipality of Sto. Tomas.

Specifically, the study sought to answer the following
objectives:
1. To assess the level of social interaction in terms of:
1.1 teacher- student partnership
1.2 student-student partnership
1.3 family involvement
1.4 teacher- school community
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1.5 school community- the community at large
2. To assess the level of student learning in terms of:
2.1 physical health and well being
2.2 connectedness
2.3 social and emotional development
2.4 school experience
2.5 use of after school time

3. To determine the significant relationship between social
interaction and student learning.

4. To determine which domain of social interaction significantly
influences student's learning.

The hypotheses were tested at a 0.05 level of significance, stating
that there is no significant relationship between the influence of social
interaction on student learning and there is no domain of social
interaction that significantly influences students' education.

RESULTS AND DISCUSSION

Presented in this chapter are the data and results of the
study. Tables are arranged in the following subheadings: Level of
Influence of Social Interaction, Level of Student Learning, Significance
on the relationship between the levels of Social Interaction and
Regression Analysis of the Influence of Social Interaction and
Students Learning with their corresponding indicators.

Level of Influence of Social Interaction

Shown in Table 1 are the mean scores for the indicators of
social interaction with an overall mean of 3.92, describe as high with
a standard deviation of 0.50. The high level could be attributed to
the increased rating given by the respondents in all indicators. This
means that social interaction is much observed in the item’s teacher-
student partnership, student-student partnership, family involvement,
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teacher-school community partnership, and school community- the
community at large.

The cited overall mean score was the result gathered from
the following computed mean scores from highest to lowest: 4.08 or
high for teacher-student partnership with a standard deviation of
0.63; 4.04 or high for family involvement with a standard deviation
of 0.63; 3.88 or high in student-student partnership with a standard
deviation of 0.68; 3. 80 or high in teacher- school community
partnership with a standard deviation of 0.71 and 3.80 or high in
the school community- the community at large with a standard
deviation of 0.69.

Table 1. Level of Influence of Social Interaction

Indicator Mean SD Descriptive
Equivalent

Teacher- Student 4.08 0.63 High

partnership

Student- Student 3.88 0.68 High

partnership

Family 4.04 0.63 High

Involvement

Teacher- School 3.80 0.71 High

Community

School 3.80 0.69 High

Community-

Community at

Large 3.92 0.50 High
Overall

The primary influence of social interaction observed is on
teacher-student partnership being the indicator with the highest
mean, known as the famous traditional way of learning and a
perfect connection to function together in nurturing positive
interaction in the learning process. Teachers play a significant role
that helps and mold students to develop their abilities to encourage
beneficial collaborations and relationships with other people. Thus,
this would promote high aspirations and motivation to learn and
achieve their goals and ambitions. Moreover, teachers use
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approaches and strategies to enhance and maintain students’
interests, including self-direction and self-innovation.

Regarding student-student partnership indicator of social
interaction observed, this partnership is constantly present in school
cooperation, group tasks, and activities most commonly encountered
in a classroom setting. This interaction allows children to explore
things and know other students' preferences, characteristics, and
interests despite differences and diverse cultures.

This is followed by family involvement, which influences social
interaction, obtaining the second highest mean score. The parents are
the first persons that children with as they grow up. They taught us in
everything we do and are in charge of helping us to learn more and
do good things in the world. Additionally, parents’ involvement
trained children to expose and develop their social skills to interact
with their peers and people. Listening and have communication in
them creates a good relationship and strong bond that nurture
children's self-esteem.

They were also followed by teacher-school community
partnership, which is also an indicator of observed social interaction.
A teacher's actual job in a school context is to facilitate and impart
knowledge to students. On the other hand, school is always being
part of the community. This would make a solid connection between
two parties that significantly influenced the learning achievements
and the school environment.

Finally, the social interaction that is much observed is on
school community- the community at large, being the indicator
together with teacher- school community partnership with has the
lowest mean. School and community will lay the foundation for a
common goal to improve their relationships with one another. School
provides an environment where children may learn more effectively,
and social contact is intact, with people building excellent
relationships for the community's welfare. Consequently, good
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relationships with the community inspire students to become better
individuals and role models in society.

The respondent’s level on the influence of social interaction is
high. This indicates that the result of social interaction is much
observed. This further means that social interaction influenced the
students learning and is being influenced by; teacher-student
partnership which means that the establishment of a good
relationship between learners and educators helps to function
together and enjoy each other in the class that learners feel
motivated to do well; student-student parinership which means in
peers it create a great deal in expressing thoughts and involved in
activities which they can develop abilities, learning events and
obtaining input that assessed own learning; family involvement which
means parental engagement molds a safe and healthy atmosphere,
suitable learning opportunities, support and a positive school
attitude; teacher- school community which means they support the
development of students and encourages pathways to multiple
considerations and solutions generated to holistically address each
child’s needs; and school community- community at large which means
that they promote opportunities for student’s ability to provide clear
and realistic real-world experiences for social interaction with
students, teacher and the wider community.

This result is concerning the theory of Fodor (2002) that social
interaction is generally much broader and, thus, there are
widespread opportunities for involvement in the classroom. This is
critical because it offers enough opportunities for students to develop
knowledge. It is essential because it helps students to recognize
aspects such as their personality. As in school, students connect with
everyone. They also rely on such actions to respect other people's
possessions, the act of sharing with others, and the importance of
sympathizing with others. The social-economic disparity also impacts
student success, so social interaction encourages students from
different backgrounds to connect, helping to boost their
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performance. Students from poor locations are combined with those
from wealthy families, which is desirable since it allows students to
compete on an equal playing field. Also, this interaction generally
offers an atmosphere in which students with disabilities can openly
communicate with other students who do not have a physical
impairment. This is significant as it acknowledges and supports the
rights of the disabled as well as their dignity.

With regard to teacher-student partnership, the level of
social interaction is high. This indicates that teacher-student affiliation
was much observed. This connotes that teacher helps in building
learning environments that encourage healthy collaborations among
positive cultures may enable students to channel their abilities and
ambitions toward achieving their goals.

More so, the result is seemingly congruent to the findings of
the study conducted by Bouras & Keskes' (2014) pointing out that
teacher-student experiences shape learning environments. In reality,
several studies have highlighted teacher-student engagement as a
significant factor in establishing a substantial foundation and
motivation for the teaching and learning process and encouraging
students to actively participate in the educational environment to
demonstrate helpful teachers and create a productive classroom
environment to promote learning outcomes. Furthermore, (Gehlbach
et al,, 2016) stated that having an excellent education is a vital
keystone in any person's life. This is imperative that learners have the
resources to be effective, including inspiration and meaningful
teacher engagement. Previous research indicates that a critical
interpreter of motivation and academic achievement is the
association between educators and learners. Students who
constructively see their teachers have more significant results in
triumph.

In terms of the student-student partnership, the level of social
interaction is high. This indicates that student-student affiliation was
much observed. This means that this relationship relates experiences
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to create meaning, connect to prior experience, or solve problems
with the course content.

This is in line with the views of (Sapungan et al.,, 2014) who
states that students learn a great deal by expressing their thoughts
to others and engaging in activities in which they can learn from their
peer. They develop abilities in the organization and preparation of
teaching events, collaborating with others in partnership, providing
and obtaining input, and assessing their learning. Hattie (2008) cited
that one of the most compelling reasons for putting so much emphasis
on the connection and experiences between student and student goes
beyond the evidence that indicates it to be an essential teaching
approach. Learner-learner experiences are often a cultural match
since they reflect a collectivist mindset in which interpersonal
relationships are valued.

This was followed by family involvement. The level of social
interaction is high. This indicates that family involvement was much
observed. This means that family engagement is correlated with
children's positive school attachment and also positive school
environments. This is also one of the most critical factors in a child's
entire development, including academic achievement and social-
emotional abilities.

As mentioned in the study of Epstein (2009) states that
parental involvement in their children's education begins at home,
with parents providing a secure and healthy environment,
appropriate learning opportunities, support, and a positive school
attitude. Numerous research has found that students who live with
their parents are more academically successful. Studies also show
that parental engagement in collaborations between teachers and
parents is most successful. Moreover, Zacarian and Silverstone
(2015) mentioned that school family activities are tremendous
opportunities to work with families. This involves social activities to
foster community, showcasing the curriculum to make learning more
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clear, utilizing our families' vast resources, and creating a common
learning culture at home school.

Followed also by teacher- school community, the level of
social interaction is also high. This indicates that teacher- school
community was also much observed. It means that this partnership can
be used to improve, encourage, and even turn individual partners,
resulting in increased program efficiency, resource effectiveness, and
alignment of priorities and curricula.

The viewpoint of Miller (2005) is seemingly congruent to this
study that after-school programs with better relationships with
schoolteachers and principals were more effective in improving
homework completion, homework effort, positive conduct, and
student initiative. This could be because positive school relationships
can promote high-quality, engaging, and challenging activities, as
well as employee engagement.

A high level of social interaction in the school community- the
community at large was also evident and much observed. This means
that good collaboration between schools, homes, and societies can
contribute to academic achievement for students and reforms in
education that have been validated and reaffirmed.

Henderson & Berla (2004) cited helping students excel at
school is the critical justification for such a relationship. Other factors
include improving the educational environment and school services,
improving parenting skills and leadership, and assisting families in
communicating. It is essential for parents to take an active role in
their children's education to establish a positive and supportive
connection with their children's schools. Community partnership means
recognizing and incorporating the services and resources of
communities to support and reinforce schools, students, and their
families. Information on community health, cultural, recreational,
social support, and other programs or services for students and
families link the learning skills and abilities on community events
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contribute to different outcomes. Each aspect involves various
collaboration activities to include all families; each part also poses
problems that must be overcome. Hence, it is critical for each school
to determine which elements are most likely to assist the school in
achieving its academic achievement goals to foster a collaborative
environment between the school and the community.

Level of Students Learning

Shown in Table 2 are mean scores for indicators of students'
learning with an overall mean of 3.79, with a descriptive equivalent
of high, and with a standard deviation of 0.53. The high level could
be attributed to the increased rating given by the respondents in all
indicators. This means that the respondents' responses to students'
learning were much observed in physical health and well-being,
connectedness, social and emotional development, school
experience, and use of after-school time.

The cited overall mean score was the result gathered from
the following computed mean scores from highest to lowest: 3.93 or
high for physical health and well-being with a standard deviation of
0.66; 3.88 or high for social-emotional development with a standard
deviation of 0.62; 3.78 or high for connectedness with a standard
deviation of 0.68; 3.78 or high for school experience with a
standard deviation of 0.68; 3.60 or high for the use of after school
time with a standard deviation of 0.75.

The highest level of student learning is physical health and
well-being, being the indicator with the highest mean. This explains
that overall health is an essential aspect of a child's learning process
in a school setting. Good health improves the quality of life, increases
student productivity, and increases engagement in the classroom,
school, and community. Moreover, this would result from having good
performance and academic achievements and recognitions.
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That is also much observed regarding connectedness, which
became a protective factor that supports consistent school
attendance, which is critical for improving students' academic
achievement and health outcomes. It emphasized students'
relationships and connections with individuals in the school and
society, allowing them to have a true sense of belongingness.

Table 2. Level of Students’ Learning

Indicator Mean SD Descriptive
Equivalent

Physical Health 3.93 0.66 High

and Wellbeing

Connectedness 3.78 0.68 High

Social-Emotional 3.88 0.62 High

Development

School Experience 3.78 0.68 High

Use of After School

Time 3.60 0.75 High

Overall 3.79 0.53 High

This is followed by social-emotional development, in which it
obtains the second highest mean score. This is essential to create and
maintain solid and productive connections with peers, parents, and
teachers. Recognizing one's feelings and emotions are highly
beneficial to know their strength and weaknesses. With that, children
would be responsible enough for their actions and decision-making.
Children would have the capacity to interact with others to build
good relationships and collaborations in accomplishing the task in the
classroom.

Followed by school experience in which the engagement of
the students can influence academic development. Schools are an
essential environment of socialization and learning for students.
School experiences will enhance their social skills, academic
performance and to become a better version of themselves. By
having experiences, students can participate and take the initiative
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and provide a demanding and rewarding task that helps them
develop new skills and personal abilities that can be applied.

Finally, after-school time provides learning environments that
benefit the youth, families, and communities in various ways. After-
school tfime can help children and teens develop socially, emotionally,
cognitively, and academically, boost physical health, and provide
students with a secure and supportive environment. Students can build
their social skills, identify their talents/goals, and enhance and
develop their learning through after-school time.

The respondent's responses on their level of student learning
are on a high level. This means that all measures described in students
learning were positive. This result is associated with the study of
Kober (2015), who said that in inactive social classrooms, students’
express information most efficiently, using interaction and different
strategies to compromise understanding. As experienced learners,
teachers should be mindful that students often have less defined or
incomplete conceptual structures. Moreover, Kelly (2002) mentioned
the transferable, embedded in a reality of learning, 'is a highly
personal, complicated, and, to some extent, unspeakable method:
something we simply do without giving it much thought. It is also a
complex social activity. Conceivably, the most remarkable finding of
previous studies on childhood and adolescent learning is that very
little is learned through clear and direct teaching. The high physical
health and well-being level indicated that the story in students'
learning was much observed. This means that schooling impacts
lifelong health; individuals who achieve higher levels of education
tend to live longer in general.

This is congruent with the concept of Schonert- Reichl, and
Thomson (2007). They said that area of physical health and well-
being assesses students’ mental, physical, and self-image, as well as
their health-related behaviors. It has a substantial body of data that
proper sleep, physical activity, and nutrition are essential for
children's healthy physical development and social and
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psychological adaptability. Rapid material changes occur throughout
early adolescence due to puberty, significantly impacting a child's
sense of self, physical appearance, and psychological well-being.

Moreover, Alliance LF (2001) mentioned that academic
achievement is a vital school goal; it is not the only objective.
Government schools also train students healthy, productive, and
moral citizens by instilling an appreciation for a wide range of
knowledge and attitudes, including arts and culture. Schools help
students grow physically, socially, mentally, and cognitively by
incorporating those skills and abilities and a welcoming atmosphere.
It is easier for those who fulfill these basic needs to assist learners in
changing their behavior, character, and achievements.

In the same manner, the respondents had a high level of
students learning about connectedness. This means that solid
interpersonal abilities make it possible for learners to sustain healthy
relationships and a positive association between school connectivity
and educational outcomes.

The viewpoint of Schonert- Reichl & Thomson (2007) is
somehow associated with this result. Connectedness domain measures
the sense of support and belonging of children at home, school, in
the peer group, and in the neighborhood /community, as well as their
perceptions of the intimacy of friendship, the number of significant
adults in school, availability of safe places in the community for
children, and availability of services in the community for children.
Moreover, (Torgerson et al., 201 8) cited that school interactions are
especially significant for young adults at an elevated risk of feeling
disconnected or separated from anyone. Children with disabilities,
learners who were lesbian, homosexual, bisexual, and trans sexual
or doubted their sexuality, students who are destitute, or any learner
who is continually disengaged because of a lot of scenarios are at
higher risk of feeling isolated. Students become more linked to the
school through solid family engagement and cheerful school staff,
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comprehensive educational setting, and curriculum content represent
the reality of a diverse student body.

With regard to the indicator social-emotional development,
which was on a high level. This means that children learn how to
communicate their emotions, develop experiences, and exercise
social skills.

This is in line with the views of Schonert- Reichl, and Thomson
(2007), who mentioned that the area of socio-emotional
development evaluates learners’ motivation, life satisfaction, self-
management (short- and long-term), broad self-perception, positive
social attitudes, symptoms of depression, and anxiety symptoms. In
addition, this is somehow connected to the ideas of (Durlak et al.,
2007), who mentioned that several academic programs have
focused on an interconnected set of abilities that fall under the
categories of mental health promotion, character education, social
and emotional development (SEL), awareness of bullying, basic skills,
approaches based on strengths, and youth development. The social
and emotional development principle has provided an umbrella
framework for various methods over the last three decades. It seems
to have the most outstanding and most intensively assessed empirical
basis. Social and emotional development is how learners gain and
successfully implement the knowledge, mindset, and abilities needed
to recognize and manage feelings effectively, fix issues and develop
a meaningful connection with others.

The indicator, school experience, which was on a high level.
This indicates that school experience was much observed. This means
that the area of school experiences measures the academic self-
efficacy of adolescents, perceived school environment, belonging to
the school, victimization, motivation, and potential goals and
ambitions.

This finding parallels Silva & Bazon's (2017) result, who
stated that the School bond is focused on three components: teacher
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connection, engagement in education, and dedication to lifelong
learning. Connection reflects the relationship of the student with the
educator, which is characterized by positive outcomes. A good
contact relationship among them concerning the content of the lessons
and the student's sense of safety, based on affective identification
with the teachers, based upon being able to get help when
experiencing troubles with the content. Investing refers to the amount
of time spent on research, as well as the perception of becoming
professional or not, and the idea of doing one's best in school.
Substantial educational success and connections to educators
strengthen the degree of investing in school activities, and then this
kind of financing often appears to compete with school activities
investment. The adherence reflects what the learner creates
regarding education, the determination that makes the school an
internalized responsibility.

The indicator, use of after-school time, has a level of high.
This indicates that the use of after-school time was much observed.
This means that the time domain of after-school evaluates what kids
do after school, with whom, and where they go. Children disclose
whether they are engaging in organized activities. Moreover,
Postlethwaite and Haggarty (2002) stated that the general opinion
among students is that their perspectives on learning and the overall
school experience are positively influenced by the variety of
teaching, learning, and school experiences.

This is in line with the views of Children Academy (201 8) that
usually after-school program gives the children the space to be them
and show imagination, excitement, and individuality in the social
activity that the program provides, away from the formal
environment of the classroom. It is important to remember that no
matter what after-school activity you and your child select, the social
interaction they will benefit from is the aspect that stands out. Your
child may find that they have a talent for writing, painting, dancing,
or acting, but the social atmosphere that after-school programs offer
makes them a valuable activity in your child's growth. Children might
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very well discover their passion through extra-curricular activities
while having fun and making new friends. Furthermore, (Weiss et al.,
2005) mentioned that the flexibility in the influence of school
activities on the educational and behavioral results is well described
by variability in learners' involvement. There is a three-portion
framework that involves learners' participation, attendance, and
engagement.

Significance of the Relationship between
Social Interaction and Students' Learning

The sole purpose of this study is to determine the influence of
social interaction on students’ learning. Pearson r was used to
determine the significant relationship between the level of social
interaction and student learning. Results of computation are shown in
Table 3.

The results revealed that the influence of social interaction
versus student learning yields an r-value of 0.726, which is
significant. The result is due to the p-value of 0.001, lower than the
0.05 level of significance. This led to the null hypothesis, which stated
no significant relationship between social interaction and student
learning, is rejected.

Table 3. Significance on the Relationship between Level of Influence of Social
interaction on Students’ Learning

Variables Mean SD R=value P=value

Influence of

Social 3.92 0.50

Interaction

Students 3.79 0.5

Learning 0.726* 0.001

*p<0.05

This further means that there is a relationship between two
variables correlated. Based on research on the relationship between
social interaction and student learning, it has been evident that social
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interaction influences student learning. Therefore, the result of the
correlation exemplifies that when students' social interaction is high,
their knowledge is also increased.

The present study reveals a significant relationship between
social interaction and student learning. This indicates that social
interaction influences the students learning, which can be seen in the
data. This conforms to the study of Mclnerney & Mclnerney, 2002;
Schunk, 2012, who mentioned that cognitive functions such as
learning rely on experiences with others, such as teachers, friends,
and parents. Education is thus critically dependent on the
characteristics of a collaborative process within an educational
culture, which is unique to the situation and bound by context. This
result concerns the study of Routman (2005), which states that
students learn more when they can converse with each other and
participate actively. In short, social interaction is critical to the
education process.

The correlation between the overall social interaction and
students' learning is significant. This implies that the students learning
is dependent on social interaction. These findings affirmed the study
of Kober (2015) that inactive social classrooms, students’ express
information most efficiently, where they use engagement and
different strategies to compromise understanding. As experienced
learners, teachers should be mindful that students often have less
defined or incomplete conceptual structures. This also conforms with
the concept of (Ambrose et al., 2010) that teachers should develop
approaches to assist students in developing and learning ways to
become skilled learners with deeply integrated conceptual structures
that are transferable, embedded in powerful cognition abilities can
recover.
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Regression Analysis of the Influence
of Social Interaction and Students’ Learning

Data shown in Table 4 are the regression coefficients to test
the significant influence of the overall social interaction and student
learning. Using the Multiple Regression Analysis, the data revealed
that the power of social interaction towards student learning has an
F-value of 24.06 and a corresponding p-value of 0.001.

This means that social interaction significantly influences
students learning since the probability value is less than 0.05. The R2
value of 0.536 implies that 53.6% of student learning is influenced
by social interaction while the remaining 46.4 were affected by the
other factors.

Table 4. Regression Analysis of the Influence of Social Interaction on Students’

Learning
Independent Unstandardized Standardized t-value p-value
Variable Coefficients Coefficients
B SE (B) Beta

Constant 0.762 0.293
Teacher- Student 0.168 0.071 0.197* 2.379 0.019
Partnership
Student- Student 0.165 0.070 0.212* 2.371 0.020
Partnership
Family Involvement 0.117 0.066 0.138 1.769 0.080
Teacher- School 0.230 0.063 0.307* 3.683 0.001
Community
Partnerships
School Community-  0.094 0.067 0.121 1.398 0.16
Community At
Large
Dependent Variable: Students’ Learning

R =0.732 R?2=0.536

F - ratio= 24.06 p-value = 0.001

¥5<0.05
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The combined indicators: teacher-student parinership,
student-student partnership, family involvement, teacher-school
community partnership, and school community-community at large
has a significant influence on the students learning based on the
computed F-ratio and its corresponding p-value.

The regression coefficient is to test the significant influence of
the overall social interaction and students' learning. Using the Simple
Linear Regression, the data revealed that social interaction on
students' learning has a significant impact. This means that social
interaction significantly influences students learning since student
learning was influenced by social interaction were influenced by
other factors. The overall results of the social interaction predict
students learning. Therefore, the significance level in the hypothesis
of social interaction and students learning is rejected.

As stated in the previous section of the study, the computation
on the significance of the relationship conformed to the two concepts
espoused in the study. It could be repeatedly mentioned in this section
that the significant influence of independent variable on the
dependent variable accentuates the integrity of the two concepts to
wit: This is in line with the idea of Mclnerney & Mclnerney, 2002;
Schunk, 2012), who mentioned that cognitive functions such as
learning rely on experiences with others, such as teachers, friends,
and parents. Knowledge is thus critically dependent on the
characteristics of a collaborative process within an educational
culture, which is unique to the situation and bound by context. This
result is also associated with Routman's (2005) work, which states that
students learn more when they can converse and participate actively.
In short, social interaction is critical to the education process.

Conclusion
Based on the findings of the study, conclusions are drawn in
this section. The level of social interaction is high for teacher-student

partnership, student-student collaboration, high for family
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involvement, high for teacher-school community partnership, and
increased for school community- the community at large and the
overall mean of high for the level of social interaction. This means
that the students’ social interactions are much observed. The story of
student learning is high for physical health and well-being, high for
connectedness, high for social-emotional development, high for
school experience, and high for the use of after-school time. The
overall mean is high for the level of students learning. This means that
all measures described in students' learning were also much
observed. There is a significant relationship between social
interaction and student learning. Social interaction significantly
influences the students learning. This is in line with Routman's (2005)
study, which states that students know more when they can converse
and participate actively. In short, social interaction is critical to the
education process.

Recommendation

The following recommendations are offered in light of the
initial findings and conclusions: First, elementary teachers are highly
recommended to identify approaches and strategies needed to
further shape students learning through social interaction. Moreover,
the teacher should incorporate free play to students to enhance their
social skills and collaboration in learning. Furthermore, parents
should do the responsibility at home to facilitate and develop a
child’s socialization, values, and attitude.

Also, this study may help the Department of Education for
having some ideas on how to deal with social interaction in students
learning by creating extra-curricular activities, utilizing effective
curriculum that are fit on social learning of the students, and
enhancing positive interaction that plays a vital role with regards to
students learning. This will also be beneficial to students since the
social connection enables students to deal with challenges even after
school.
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